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Editors’ Corner 

 
 

Dear Readers, 
 
This issue comes to you at the end of October when 

days get shorter, teaching hours longer, and you are 

probably doing your best to juggle different roles at 

work and at home. We hope we have succeeded in 

preparing a balanced collection of materials that can invigorate you and help you 

sustain your love for teaching throughout the winter term.  

 

The thread that runs through this issue is one of development and growth. It starts 

with Bill Templer’s appeal for shaping up a pedagogy that accepts learners’ ‘own’ 

English for their ‘own’ communicative purposes. It continues with Raya Ivanova’s 

reflections on her development as a teacher through observation of how her little 

daughter acquires Bulgarian. Next, it brings to you Tanya Ivanova’s second 

interview, this time with the SEETA Community Manager Anna Parisi, who talks 

about opportunities for professional and personal growth. Then comes Milka 

Stoycheva’s story about the World Scholar’s Cup as an incentive to build up 

language, knowledge and skills. Still on the topic of building language and skills, 

our Swap Shop Anita Kwiatkowska offers language games for boosting students’ 

confidence in using English. Then another, perhaps surprising, take on the topic of 

development – Michael Swan’s haunting Request to the Archaeologists in the 

Poetry Corner.  
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Traditionally, the issue closes with information about forthcoming ELT events – yet 

another opportunity to foster growth and improvement.  

 

Happy reading! We look forward to your feedback and, of course, contributions. 

 

Zarina Markova, Issue Editor 
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‘My English’: Towards 

Learner-Owned, More 

Autonomous Forms of 

English as a Lingua 

Franca 

 
Bill Templer 
 
A weak version of a SE [Standard English] 

orientation enables teachers to accept the 

learners’ ‘own’ English, guided by their 

‘own’ SE orientation, pushed by their ‘own’ 

communicative needs and identification 

purposes, fuelled by their ‘own’ creativity. 

(Kohn 2012d: slide 16) 

 

It is necessary to challenge and transform 

the ‘dominant common sense’ in ELT 

instruction, especially for the greater mass 

of ordinary learners. One stream in English 

teaching research and pedagogy looking 

toward restructuring ELT in more equitable, 

tolerant and flexible directions—geared to 

learners’ personal identity and ‘ownership 

 
 

Bill Templer is a Chicago-born 
applied linguist with research 
interests in English as a lingua 
franca, Extensive Reading theory & 
practice, critical pedagogy and 
Marxist transformative educational 
ideas. Bill has taught English and 
German in the U.S., Ireland, 
Germany, Israel, Austria, Bulgaria, 
Iran, Nepal, Thailand, Laos and 
Malaysia. He has been connected 
with Bulgarian education since 
1991, teaching at VTU, Shumen 
Univ. for many years and also at the 
Stopanska Akademiya in Svishtov. 
Within IATEFL, he is active on the 
committee of the SIG Global Issues 
(http://gisig.iatefl.org/about-us). 
Bill is Editor for Eastern Europe at 
the Journal for Critical Education 
Policy Studies (www.jceps.com), 
and also copyedits for the new 
CLELEjournal (http://clelejoural.org) 
on children’s and young adult 
literature in ELT. He is a widely 
published translator from German, 
and a chief translator for the Simon 
Dubnow Institute for Jewish History 
and Culture (www.dubnow.de) and 
the Institute for the History of the 
German Jews (www.igdj-hh.de). Bill 
is now based as an independent 
researcher in Shumen. Email: 
templerbill@gmail.com  

http://gisig.iatefl.org/about-us
http://clelejoural.org/
http://www.dubnow.de/
http://www.igdj-hh.de/
mailto:templerbill@gmail.com
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by use’ of some form of English as their non-native ‘own’—is the growing focus of  

ELF, English as a Lingua Franca (Mauranen & Ranta 2009; Jenkins 2012, 2013; 

Seidlhofer 2011, 2014c). It has to date received scant attention in ELT discussion in 

Bulgaria, although Penny Ur (2009), speaking at a conference in Stara Zagora, has 

dealt with some key issues and implications. This paper looks at proposals within 

ELF through the prism of Kurt Kohn’s ‘My English’ (2014b, c). As Kohn (2012b: slide 

7) stresses: ‘Creating “My English” is about  . . . creating my communicative-

linguistic knowledge & skills . . . creating my requirements of performance . . . 

creating my individual and social identity orientation’. 

 

ELT and ‘Who am I?’ 

In a recent article in this E-Newsletter (Issue 11) on exploring Basic Global English 

as a target plateau skill, I stressed: ‘Promoting a “people’s English” as a leaner 

highly compact mini-language of wider communication should be on the 

democratic agenda, oriented to the mass of ordinary learners’ (Templer 2014:  

21). I went on to argue that  

what is needed across Europe and beyond is to begin to interrogate 

English language hegemony in its current constellations, […] 

transforming English teaching in more equitable, multicultural directions 

[…], within an authentic plurilingual paradigm shift. A classic poem 

expressing this need for a plurilingual shift and ‘mother-tongue 

multilingual education’ (MLE) by Tanzanian-born linguist Dainess 

Maganda is ‘Who am I?’ (ibid., 23). 
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That poem was also featured in the same BETA E-Newsletter (Maganda 2014). It is 

a classic statement by an East African girl, caught up in linguistic and literacy 

confusion, her identity bewildered. Dainess grew up attending a school system 

where Swahili and English were the official school languages, and her own home 

language Sukuma played no role in learning literacy; moreover, she did not 

possess a single book in Sukuma ‘in school or at home. […] As a result, I never 

knew the place and value of my own cultural identity. […] I felt trapped. I felt 

locked. I felt like a prisoner in my own mind’ (Maganda 2011-12: 1). Sukuma is a 

language spoken as L1 by some 5.5 million Tanzanians (Lewis et al. 2014). What 

Dainess is writing about is a form of ‘linguicisim’, negative attitudes towards the 

language of a group of people and the unfair treatment and marginalisation of 

that language in school and society (Skutnabb-Kangas & Phillipson 1989: 455–56). 

Such ‘linguicism’, familiar from many multicultural societies, can in part often be 

due to the staggering dominance achieved by Global English in many education 

systems and the ideologies behind their policies, even in European countries and 

the Americas, North and South, crowding out the local languages from formal 

literacy training. Haunting are the poem’s lines: 

I was born with a voice but I lost it / I am told that English is all that 

matters.../  I am told my identity doesn't matter / I am persuaded that 

my voice is worthless / […] I am told to ignore who I am / I am told to 

forget what it means to be me […]  I am a lost soul, a lost voice, a lost 

identity, a lost value of humanity. 

The poem’s penetrating persona—a post-colonial even neo-colonial subjectivity—

articulates a widespread problem and frequent frustration among many ordinary 

learners of Standard English today as the default lingua mundi across the globe, in 

a world where non-native users of English are now in the vast majority, and the 
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confusion and even self-alienation that it can generate. This can drive what 

Krashen terms a high ‘affective filter’, leading to anxiety, lower self-confidence 

and motivation among learners (Krashen 1982: 30–32). ELF as ‘My English’ offers 

one alternative for reducing that confusion and alienation, within a more 

plurilingual paradigm of learner ‘ownership’ of their ‘own’ English and their ‘own’ 

other additional languages, and their ‘own’ L1. 

 

Engaging with ELF 

The present paper seeks to encourage teachers to look at ELF through the 

distinctive prism of one of its key researchers and proponents, Prof. Kurt Kohn 

(Tübingen University, Germany). Through a recent video-recorded plenary lecture 

(Kohn 2012a), a video-recorded lecture in Athens (Kohn 2014c), three PowerPoint 

presentations (Kohn 2012b; 2012d; 2014b) online and an article also open access 

(Kohn 2012c), you can develop some idea of what his conception of ‘My English’ in 

the framework of ELF entails. This approach to ELF is also in strong harmony with 

TEFL Equity Advocates (<goo.gl/OIkDjz>), a movement seeking to build stronger 

bridges of egalitarianism and solidarity between NESTs and NNESTs (native and 

non-native English-speaking teachers) in the profession. It corresponds well with a 

self-reflective post-method perspective, grounded in a more critical pedagogy 

beyond the mainstream, where ‘conditions are provided for both teachers and 

learners to work out a context-sensitive approach that is in tune with the local 

lived realities of a given learning setting’ (Mohamed & Malik 2014: 14). 

 

‘My English’  

This involves the whole broader concept of linguistic ownership in a social-

constructivist sense of agency and autonomy—generating for ordinary often 

weaker students a pedagogy ready to ‘accept the learners’ “own” English, guided 

http://goo.gl/OIkDjz
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by their “own” SE orientation, pushed by their “own” communicative needs and 

identification purposes, fuelled by their “own” creativity’ (Kohn 2012d: slide 16). 

This is a mode of English geared to one’s own requirements of performance, what 

a learner thinks is adequate for ‘self-satisfaction’ whether at a high academic level 

or just an ordinary everyday far simpler level—you as learner decide. This means 

for many learners setting aside high levels of conformity to some perceived 

‘native-speaker competence’, that is so often central to the notion of Standard 

English. Instead, the goal for proficiency is what a learner feels satisfied and 

confident with, a kind of realistic ‘target plateau’ or base camp to stay in and 

really learn well as part of one’s ‘plurilingual competencies’. For some, it could be 

a quite high level of proficiency, or for many learners, a kind of compact and 

simplified very basic code, what I would term ‘English Lite’. In any event, central 

here is a notion in ELF pedagogy where ‘Communicative success [intelligibility!] is 

ensured by ELF communication strategies, e.g. accommodation, meaning 

negotiation and “let it pass”’ (Kohn 2012d: slide 3), moving beyond advanced level 

native-speaker Standard English ‘normativity’ as a default target. Kohn sees 

‘communicative competence’ as also essentially ‘expressing oneself in keeping 

with one’s individual and social identity. It is all about expressing oneself’ (Kohn 

2012a: 18:45 min.), and enhancing learner ‘self-satisfaction’ with their ‘own’ 

English, ‘being themselves, in keeping with their individual and social identity’ 

(ibid., 49 min.). Because of the strong exo-normative perspective in ELT of 

Standard English ‘learners tend to stay partially alienated from their own 

creativity, which results then in frustration, anxiety and even fear’ (Kohn 2012b: 

slide 12). Instead, Kohn argues, like Barbara Seidlhofer, for ‘the process of 

developing the kind of English users/learners are able to make authentic for 

themselves’ (2012b: slide 13). Kohn sees this as positively linked in ELF to a ‘weak 

native speaker English orientation—they create their own version of it, 
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understanding language learning as a constructivist project of cognitive and 

emotional creation’ (Kohn 2012b: slide 11)—which from the perspective I have 

argued for earlier (Templer 2014), would also encompass a compact lexis level and 

basic grammar. As Kohn stresses, ‘people acquire English, or any other language, 

by creatively constructing their own version of it in their minds, hearts and 

behaviour […] it is a cognitive and emotional process of sociocultural and 

communicative construction’ (Kohn 2011: 80), adding that ‘according to the 

constructivist insight, a learner’s “own mark” is […] about being allowed and 

encouraged to be oneself’ (Kohn 2012b: slide 19). This does not mean teaching 

some kind of ‘incorrect’ or ‘pidgin’ English. Rather, it entails ‘reconciling’ Standard 

English and ELF didactically and sensitively in line with the basic ‘social-

constructivist’ nature of human language learning, and ‘the implementation of a 

pedagogical space for ELF-related learning activities that enable pupils to focus on 

their own “ELF-specific creativity” within an overall SE orientation’ (Kohn 2014a: 

1). Looking at the situation in Germany, Kohn notes: ‘SE provides the yardstick […] 

In German schools, there is generally little, if any, space for pupils to develop their 

own “signature” and make English truly their own’ (ibid., 2). That is also true here 

in Bulgaria. This yeast of  ‘creativity’ is very much in keeping with the kind of 

critical pedagogy turn espoused by Mohamed & Malik (2014) in their recent cross-

national study of EFL teachers’ attitudes. 

 

Jenkins reminds us that ‘empirical research, such as that by Ranta, reveals that 

younger NNESs are developing an awareness that the English they are taught in 

their ELT classrooms, both the idealisations and the ‘real’ native English, often 

does not reflect the kind of English they need to communicate in their 

intercultural lives outside’ (Jenkins 2012: 493). Seidlhofer  stresses:  
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I am not advocating that descriptions of ELF should directly and uniquely 

determine what language is taught in the language classroom [...] What 

really matters is that the language should engage the learners’ reality 

and activate the learning process. Any kind of language that is taught in 

order to achieve this effect is appropriate, and this will always be a local 

decision. So what is crucial is not so much what language is presented as 

input but what learners make of it, and how they make use of it to 

develop the capability of languaging. (Seidlhofer 2011: 198) 

 

Kohn notes that  

 

Excellence in ELT is still largely measured and experienced in terms of 

compliance with an externally given NSE role model. ELT pupils and 

students at school and university are being praised for meeting NSE 

norms. Deviations may be tolerated, but they are not taken as evidence 

of success. Generally, communicative competence is the goal, but it is 

the communicative competence of native speakers.  (Kohn 2012b: slide 

3) 

 

Yet he reminds us that English ‘outside the ELT classroom has undergone dramatic 

changes’. (ibid.)  

 

Those changes, which reflect that it is being spoken and written by millions and 

millions of NNSs (non-native speakers), are what ELF pedagogy seeks to research 

and foreground as a more flexible approach to grammar, usage, and what is 

considered a ‘mistake’—in the name of encouraging greater learner autonomy of 

taking control of their own English, anchoring it in their own ‘plurilingual identity’, 
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even if in forms deviant from Standard NS (native speaker) norms. Seidlhofer 

reminds us: ‘In ELF situations, speakers of any kind of English, from EFL, ENL, and 

ESL contexts, need to adjust to the requirements of intercultural communication’ 

(Seidlhofer 2011: 81). Most ordinary Bulgarians will usually speak English only in 

such intercultural encounters here in the country and abroad.  Kohn stresses that 

ELF is especially relevant for ‘“third space”’ negotiations in contact with speakers 

from different linguacultural backgrounds” (Kohn 2014b: slide 4) and for ‘“third 

space” construction (accommodation, meaning negotiation, letting it pass)’ (ibid., 

slide 7). 

 

Arguing along similar lines, Dewey stresses that ELF communication is  

 

usually characterised by a high degree of linguacultural diversity, 

routinely resulting in highly variable and creative use of linguistic 

resources. This is wholly at odds with the characterisation of language in 

ELT […],  in which received wisdom maintains that intelligibility is norm 

driven (thus privileging grammatical accuracy), and that effective 

communication is best achieved by conforming to the arbitrarily fixed 

language norms of Standard varieties […] One potential impact of ELF 

research, therefore, is a reorientation of thinking about language in the 

curriculum, of moving beyond the singularity that typifies current 

approaches in order to better encapsulate the diversity and plurality of 

communication. (Dewey 2012: 163) 

 

So Kohn asks, in the context of research on ELF and its ‘realistic’ pedagogy, what 

can be a non-native speaker’s ‘ownership of English’? He proceeds in part from his 

own linguistic biography as a non-native German learner:  



  B E T A  E - N e w s l e t t e r  I s s u e  1 3  

13 | P a g e  

 

 

 

This was when my quest into the nature of NNS’s ownership of  English 

began – both as a researcher and as a NNS myself.  […] I found my 

answer in a social constructivist understanding of NNS ownership, i.e. 

the conceptualization of language learning as the cognitive, emotional 

and behavioral creation of ‘my English’. (Kohn 2012b: slide 5)  

 

In this context, a classic exploration of the ‘ownership of English’ that all teachers 

of EFL should read is Widdowson (1994), accessible online. 

 

In a cogent nutshell, Kohn expands: 

 

My emphasis on speaker satisfaction derives from the constructivist 

nature of all our knowledge and skills. A speaker’s language is his/her 

own creation.  

 I acquire a language by developing/constructing/CREATING my 

own version of it in my mind, my heart and my behavior 

 Oriented toward my perception of the target language 

 Influenced by my native language, my attitudes & motivation, my 

goals & requirements, my learning approach, the effort I invest, 

and the people I talk to and want to be with  

 Not in isolation, but in communicative, social interaction with 

others  

The English I develop is my own. And it is inevitably different from any 

target language toward which it is oriented. The social-constructivist 

“My English” condition is not an option, but part of the human 

condition of knowledge and learning. (Kohn 2012d: slide 8) 
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Is that part of the ‘human condition’ of the learners which we hesitate to really 

recognise in our classrooms? Perhaps. 

 

In his approach, he also underscores ‘authentic and autonomous web-based 

communication and collaboration.  All with the aim to explore and extend one’s 

own creativity’ (Kohn 2012b: slide 16). Such web collaboration has been central to 

several international projects prof. Kohn has organised, such as 'icEurope’ 

(<goo.gl/fkCnnZ>) and “PELLIC” (<goo.gl/OcDc3O>), both centred on intercultural 

communication and ‘telecollaboration’ (Kohn & Warth 2011). In both projects, 

learners in Sofia were also part of the international web of participants. In PELLIC, 

‘students in different European countries set up Practice Enterprise companies to 

engage in business interactions in English’, and focused on ‘authentic tasks from 

different areas of business life, e.g. starting a company, advertising […] trade fairs 

and exhibitions’ (Kohn 2014b: slide 11; 2014c: min. 18:20-19:00). A new project, 

TILA (www.tilaproject.eu), centres on intercultural telecollaboration in secondary 

education across the EU, aiming at the development of intercultural competence, 

empathy and tolerance through foreign language learning, using Internet. 

Hoffstaedter & Kohn (2014) stress that pupils enjoy communicating from home, 

exchanging their own opinions, experiences within ’blended learning’ ensembles 

(forum, blog, chat). The use of BigBlueButton (video-conferencing), Moodle and 

Opensim serves as a synchronous medium, and is coupled with free spontaneous 

communication (Kohn 2014c: min. 19:07 –20:10). He stresses there how teachers, 

some initially sceptical, are realizing how useful and rich an EFL approach is within 

the framework of TILA and other projects. The TILA project would welcome 

participation by Bulgarian schools and teachers (Kohn, personal communication, 

24 Sept. 2014). A high school link here in Bulgaria is needed. 

http://goo.gl/fkCnnZ
http://goo.gl/OcDc3O
http://www.tilaproject.eu/
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To sum up, Prof. Kohn calls for a transformative ELF vision:  

 

Let us embrace the non-native speakers’ ‘own’ English—guided by their 

‘own’ NSE orientation—pushed by their communicative needs and 

identification purposes—fuelled by their creativity! According to the 

constructivist insight, a learner’s ‘own mark’ is more than being allowed 

to drop the copula or 3rd person 's'—it is rather about being allowed 

and encouraged to be oneself. Excellence in TESOL takes a giant step 

forward when learners are given the space for developing their own 

English—for being themselves—in keeping with their individual and 

social identities. (Kohn 2012b: slide 19)  

 

That sense of the centrality of individual and social self-identity, often suppressed 

in the schools, is also powerfully reflected in the poem by Dainess Maganda ‘Who 

am I?’ referred to above. 

 

BACKBONE 

One illustrative project in ELF pedagogy and research that Prof. Kohn (2012c) has 

been associated with is BACKBONE: Pedagogic Corpora for Content and Language 

Integrated Learning.(<goo.gl/0RPPos>). The BACKBONE site has many interesting 

interviews with users of ELF from a range of countries.(<goo.gl/iHtngW>). You and 

your students can listen to some, thinking about how the speakers somehow 

‘own’ their English, with all its deviations from what may be Standard English as 

taught in a classroom. Here are numerous interviews:  (<goo.gl/YAYMnn>). 

 

Mustafa and Jean-Marie 

http://goo.gl/0RPPos
http://goo.gl/iHtngW
http://goo.gl/YAYMnn
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Listen, for example, to Mustafa, a working-class, small shop owner who lives in 

Göreme in Cappadocia in central Turkey, and runs a souvenir business there. And 

listen then to Jean-Marie, who works in a toy firm in France in the Jura Mountains. 

These are good examples of ELF in action, negotiating meaning, making various 

mistakes, with a strong accent  but using real English in a concrete sense of ‘My 

English’ in which they can communicate. Mustafa’s command of Standard English 

is not strong, but he manages well enough in interview to talk about himself and 

his family. Somehow he is satisfied with what he knows. And, we can suppose, to 

interact with his many foreign customers at his shop in the summertime, most of 

whom are non-native speakers, many from Spain and Italy. Jean-Marie has a quite 

French-influenced mode of ELF, which is only natural for him. In some essential 

way, he ‘owns’ the English he uses. It is sufficient for him, in Ranta’s (2010) sense 

of the English that people ‘need to communicate in their intercultural lives 

outside’ the classroom and in their life worlds—a kind of ELF geared to ‘personal 

life worlds’.  That is what ELF pedagogy is encouraging. You can listen to the 

interviews as video, as audio, and also download the full transcript of what the 

speakers say at the BACKBONE site.  

 

Overcoming the dissonance between classroom ELT and what learners want  
 
Speaking about ELT based in part on his experience in rural learning contexts in 

Indonesia, working-class learners with few resources at home or school, Martin 

Lamb recently stressed: 

 

I continue to believe that the concept of learner autonomy has a 

particular kind of relevance in the developing world, because there is 

still a dissonance between what formal education offers or can offer and 
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what many learners want […] while their school English lessons remain 

largely unchanged, dependent on textbooks, assessments and 

professionalism of their teacher. I would go so far as to suggest that this 

dissonance found in most developing world contexts right now, and how 

it affects learners’ feeling of autonomy and their autonomous learning 

and use of English, is worthy of study. (Lamb, Smith & Kuchah 2014: 

min. 2:35-3:35) 

The video underlines the need for research on pragmatic responses to classroom 

realities, where students develop their own learning materials, in part a pedagogy 

of autonomy as a rescue solution in such low-resourced learning environments, 

and Richard Smith emphasised the need for a ‘bottom-up approach to developing 

appropriate pedagogy’, based solidly on more ‘descriptions of cases of successful 

practice’ (ibid, min. 19). A concrete case study based on teaching a low-resourced 

class (very few textbooks) of 200+ pupils in northern Cameroon stresses that a 

pedagogy of autonomy is best seen ‘as a pragmatic, eminently practical strategy 

for addressing problems posed by teaching in “difficult circumstances”’ (Kuchah & 

Smith 2011: 120), also ‘viewing pupils/students as resource providers/as resources 

themselves’ (ibid., 37).  

‘My English’, along lines sketched by Kurt Kohn, a lingua franca framed for more 

learner autonomy, could also be employed in coming to grips with this dissonance 

in many contexts in the ‘developing’ countries—and in the much of the 

industrialized world as well—among its majority population of ordinary, non-

privileged learners. A critic of English language teaching in Malaysia, an ‘ESL 

country’ where many learners, especially among the Muslim majority population, 

remain deficient in actually being able to speak and write even simple English, 
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recently noted: ‘Children learn English as a subject in school. In many cases, that is 

just what it is—one of the subjects in school’.  He laments:  

 

Interviewers have often come across interviewees who have fairly 

decent to excellent grades in the language in their school examinations. 

Yet, the very same interviewees can barely put together a 

comprehensible sentence or express themselves well when it comes to 

verbal communication. […] Will there be an effective evaluation of their 

ability to communicate and also think  

on  their feet in the language? (Tired Eye 2014)         

 

ELF perspectives centred on effective communication could profit from strategies 

for energising ‘My English’ in Malaysian teaching environments. Scholars in Japan 

are also looking at how a greater focus on ELF and its flexible norms and eye to 

effective communication could solve some of the major problems Japanese 

learners of English repeatedly encounter (Kosaka 2014). Ke & Cahyani (2014) 

report on a study of 58 Taiwanese students and 48 Indonesian students using 

English as a lingua franca. Data include questionnaires conducted before and after 

the experiences, students' correspondence records, messages they left in the 

online exchange forums, students' reflections after each semester, and students' 

retrospective interviews after the experience. The researchers note that based on 

their findings, ‘students cared less about grammar after using English as a lingua 

franca in their written communication. Students gained confidence and started to 

perceive English as a language they may be able to use’ (ibid., abstract). They 

stress:  
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Researchers and teachers in EIL, ELF, and WE still face an uphill 

challenge to construct an alternative paradigm to the traditional ELT 

paradigm. More studies into ELF communication with English users at 

lower proficiency level may be a starting point of a viable path, as well 

as pedagogical studies on how to teach ELF communication skills and 

strategies (ibid., Sec. 6). 

 

In this context, I would suggest that the particular problems besetting ELT in post-

socialist learning topographies in Eastern Europe—such as much of working-class 

(especially rural and small town) Bulgaria—might also be remedied by greater 

attention to ELF. In many respects, those endemic problems reflect Michael 

West’s (1960) classic notion of ‘teaching English in  difficult circumstances’, as 

developed in Maley (2001), a classic statement. 

 

Toward ELF in Bulgaria 

What this would entail in Bulgaria is not only focusing more on a simpler, more 

realistic target level, a kind of ‘people’s English’, as I have argued (Templer 2014: 

21), but also allowing far more deviations in the classroom from standard native-

speaker-normed phonology, morphology and syntax, as long as meaning is 

conveyed. Prof. Kohn (personal communication, 12 Sept. 2014) stresses here that 

‘my requirements of performance usually encompass more, e.g. participation, 

expression of self, speaker satisfaction’. Such a reorientation can initially be a hard 

bridge for many teachers (and ministries) to cross. Nonetheless, speaking in 

Bulgaria, Penny Ur (2009) wonders:  

 

We need to teach for communication, and a lot of users of English as a 

lingua franca are communicating perfectly effectively with limited 
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grammar and without standard grammatical usages. So maybe we 

shouldn’t worry too much about such points of accuracy in our teaching.  

 

Yet in this connection, Prof. Kohn (ibid., 12 September 2014) is careful to stress: ‘I 

may want to be accurate to a certain degree (my requirements of performance). 

What is wrong about the traditional accuracy orientation in ELT is “accuracy for its 

own sake”’. The approach should be ‘post-normative’ in some key respects, but in 

Kohn’s view not ‘anti-normative’—an ensemble of more flexible ‘norms’, 

especially for the multitude of ordinary learners, are what is needed. Jenkins 

(2012: 487) reminds us that the main orientation in ELT in terms of materials and 

testing is still geared to Standard NS norms, regardless of learners’ current or 

potential contexts of actual communication, and most learners are still 

encouraged to aim ‘for the kind of English that British or North American English 

speakers use among themselves’. That is also reflected in examinations: ‘And 

when students around the world have completed their English language courses, 

it is this same native English (again, typically the “Anglo-Saxon paradigm” of British 

or North American) that is assessed in the supposedly “international” ELT 

examinations’ (ibid.), what she terms ‘homogenising from above’ as contrasted 

with the need for ‘grassroots interconnectedness’ in the teaching and use of 

English as lingua mundi (Jenkins 2013, p. 6). She looks there specifically at ELF in 

the context of academic English at universities around the globe, including UK 

offshore university campuses in Asia and elsewhere, what she calls ELFA, ‘non-

mother-tongue international academics who use English in intercultural 

communication in academic contexts’ (ibid., 61)—like ever more BETA members 

and university faculty members in Bulgaria. Prof. Jenkins shows that many 

institutions worldwide still tend to marginalise ‘any kind of linguistic hybridity 

used by NNESs’ (ibid., 121). 
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This strict adherence to Standard NS norms also heavily commodified in textbooks 

and standard testing is what Prof. Kohn characterises as ‘strong (implicitly 

behavioristic) version’ of the kind we should be more flexible in moving away 

from. Such scripting of NS Standard is indeed pervasive in much of ELT and its 

‘immutable procedures’ in Bulgaria and elsewhere today, and is reproduced in the 

commercialisation of textbooks, teacher training curricula and much else. As 

Shannon stresses: ‘The scripted programs are produced commercially and 

objectively without any regard for the emotional and social context of any 

particular classroom, far from the daily practices of teachers and students’. 

(Shannon 2000: Sec. 9) 

 

Changing Englishes: An Online Course for Teachers                                 

Hall & Wicaksono (2013) is a free online course that introduces teachers to a 

‘plurilithic’ view of English in harmony with ELF approaches to teaching real 

students with real needs beyond ‘Standard’, more ‘monolithic’ English, and 

oriented to the notion of a student’s ‘own’ English and ‘the ways in 

which learners actually construct their own “object language”, in their individual 

brains/minds, through usage’ (Unit Three)—and the implications for teaching and 

testing of such a view of English. Kohn (2011) is cited. The textbook is highly 

interactive as a text, and can be recommended to all teachers as a hands-on 

introduction to ELF in practice. 

 

Developments in ELF 

As reflected in Hall & Wicaksono (2013), questioning that very ‘reification’ of 

Standard NS English is becoming ever more common, and I would invite Bulgarian 

teachers to begin to look with an open inquisitive eye to those horizons. Jenkins 
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(2012: 493-4) stresses the ‘growing receptivity towards ELF, especially among 

younger ELF users and researchers’. It is also reflected in signs such as the 

establishment of various ELF corpora, like Barbara Seidlhofer’s VOICE 

(<goo.gl/Z3vvt7>), and ELFA (the Corpus of ELF in Academic Settings 

<goo.gl/58qfPH>),as well as international conferences centring on ELF, the 7th 

conference in Sept. 2014 (<goo.gl/2yfzcX>). There is also a new Journal of ELF 

(<goo.gl/NNjO9l>) and a book series, Developments in ELF (<goo.gl/1kvzLY>). Prof. 

Jenkins directs the Centre for Global Englishes at the University of Southampton, 

with a strong focus on ELF, a site worth exploring (<goo.gl/ogG5LH>). The Centre 

publishes a series of working papers English in Practice, one issue of which you can 

download freely: (<goo.gl/hcxRQl>). In looking at ELF and the power politics it can 

involve in international encounters, for example with asylum seekers,  a recent 

symposium convened by Seidlhofer  

(2014) addressed the  

 

need for reconceptualising the medium of communication in 

international high-stakes interactions (e.g. asylum procedures, language 

policy, publishing, testing, interpreting) explicitly as ‘English as a lingua 

franca’ so as to critically engage the vital issues of misunderstanding, 

alienation, inequity, and disenfranchisement that often beset such 

encounters.  

 

Greater equity is one of the driving aims behind a notion of a simpler working-

class ELF.  

 

In conclusion: explore yourself 

file:///F:/basic%20global/%3cgoo.gl/Z3vvt7
http://goo.gl/58qfPH
file:///F:/basic%20global/%3cgoo.gl/2yfzcX
file:///F:/basic%20global/%3cgoo.gl/NNjO9l
http://goo.gl/1kvzLY
http://goo.gl/ogG5LH
http://goo.gl/hcxRQl
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Watch Kurt Kohn’s TESOL (2012a) presentation, along with the accompanying 

PowerPoint presentation (2012b), and his recent PowerPoint in Athens (2014b), 

plus the full video-recorded presentation (2014c). Work through his 2011 article 

and additional PowerPoint (2012d). Explore some of the materials in BACKBONE 

(2012c).  Is ‘My English’ something more real, realistic, practicable—and closer to 

ordinary learners’ NNS identities, significantly lowering the ‘affective filter’—that 

teachers here, engaging seriously with the rationale for ELF, can begin to think 

about as a transformative new target within fresh perspectives on plurilingual 

pedagogies and indeed ‘plurilithic’ conceptions of the target language? Especially 

if you work with non-privileged learners urban or rural, read Maley (2001) and 

watch the video with Lamb et al. (2014), their comments remain very relevant to 

here and now to ELT in much of southeastern Europe as well. Based on empirical 

study of teacher attitudes in five countries, Mohamed & Malik (2014) argue for a 

radical rethink toward more learner-centered pedagogies oriented to English as a 

lingua franca.  As linguistics professor Mike Handford, University of Tokyo 

cautions: ‘By setting up the native speaker as the only model, you are setting up 

your students to fail’ (Kosaka 2014). 
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Can Becoming a Mum Make 

You a Better English 

Teacher? 

 

Raya Ivanova 

 

I am sure that all teachers can confess to having 

experienced moments of uncertainty or anxiety 

when they have had to stand in front of a group 

of learners, whether adults or young. The 

uncertainties can be of various kinds, starting 

from the subject-matter competence, going 

through doubts about the choice of the most 

appropriate approach and methodology, and 

reaching to whether you are projecting the right image. 

 

For me, until recently, there was not a more challenging, more intimidating and 

nerve-wrecking experience than that of finding myself within a classroom full of 

five-six-year-old children, to whom I was supposed to teach English . The funny 

thing was I had taught English to business clients in big companies, I had prepared 

students for internationally recognised exams, but when it came to very young 

learners, I felt like I knew nothing about my job. Reading methodological books 

and attending courses and seminars only seemed to shed momentary light on this 

foggy area of my teaching experience, but the truth was I never managed to figure 
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out how these little minds tick until I became a mum myself.  Then the daily 

contact with my daughter Lily and the close observation of her cognitive and 

linguistic development started clearing up the fog and many facts about this age 

group began to make sense, having been refracted through the prism of 

parenthood.  

 

Reassessing the role of children’s learning capacity and potential 

Drawing a parallel between the cognitive and linguistic development of a two-

year-old toddler and a six-year-old child might not be taken seriously by some and 

I am far from arguing that these two age groups could be compared in terms of 

their developmental progress. However, they still have something in common and 

that is children’s natural predisposition to acquiring new knowledge and skills 

readily and easily. At the age of five or six children perceive the world with eyes 

wide open and are good at noticing facts and phenomena and making sense of 

them. Likewise, from linguistic point of view, children at that age are generally 

capable of memorizing language with ease and noticing patterns and models in 

attempt to figure out the underlying logic of certain structures and grasp meaning 

from context.  

In Teaching English in the Primary Classroom Susan Halliwell states: 

Young children do not come to the classroom empty-handed. They bring with 

them an already well-established set of instincts, skills and characteristics which 

will help them to learn another language. (1992:3) 

In the same book Halliwell identifies several qualities of young children that the 

teacher could build on. I would like to comment on some of them briefly. 

 

1. Children’s ability to grasp meaning  
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By this she means that children do not need to understand every individual word 

in order to grasp the general meaning. They rely greatly on inference skills and use 

the context to help them figure out a message. (Halliwell, 1992:3) The same 

characteristic of young learners is pointed out by Jeremy Harmer, who says that 

‘they respond to meaning even if they do not understand individual words’ 

(Harmer, 2001:38). This ability can be observed even in little babies who rely on 

different ‘vocal and physical paralinguistic features’ such as intonation, gestures 

and facial expressions to recognise meaning long before they are able to 

communicate verbally. (Harmer, 2001:33) 

 

What I would like to add here is that not only do children grasp meaning from the 

surrounding circumstances, but they use this skill to enrich their vocabulary. In the 

flow of speech they would detect a new item, process its meaning and 

immediately try to use it in a similar context. The process takes place 

spontaneously and sometimes even without the intention of the parent or 

teacher. Here is an example from my personal experience with Lily. She has the 

nasty habit of collecting used plastic coffee stirrers from the ground and putting 

them in her mouth. In a desperate attempt to put her off doing it I shouted 

impulsively „Гадно!” (‘Disgusting!’) with an appropriate grimace of disgust on my 

face. I then reconsidered my choice of words and explained, „Мръсно е!” (‘It’s 

dirty!’). She, however, smiled at me and repeated „Гано!”, giving me the look of 

an explorer who has just made a groundbreaking discovery. Since then she has 

been using the word correctly when she considers something dirty or repulsive. 

Unfortunately, she still finds coffee stirrers fascinating! 

 

I thought this special children’s ability to notice and infer from the situation had to 

be tried out in the classroom. Soon I was by chance assigned to teach a summer 
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course to six-year-olds. At times I started casually introducing certain new words 

or phrases (of course where the meaning was pretty straightforward and clear 

from the context) without translating them into Bulgarian. The effect was to a 

great extent what I had expected – most of the children noticed the new items 

and were able to figure out the meaning. They sometimes asked me for 

confirmation in their mother tongue and other times translated for each other but 

they certainly enjoyed the process of inferring and they felt involved. In this ‘non-

forceful’ way they learned words like rubber, handout, scissors and even gadget, 

which I used to refer to their phones and PSPs, as well as phrases like pick up from 

‘Who is going to pick you up after class – mum or dad?’, or whole chunks of 

language – ‘Let’s play a game/ sing a song/ watch a cartoon’, which they soon 

started to use themselves when they wanted me to change an activity. 

 

2. Children’s creative use of limited language resources  

In Halliwell’s words, ‘In the early stages of their mother tongue development 

children excel at making a little language go a long way.’ (1992:4). She observes 

that this process concerns not only grammar but also concepts and claims this to 

be the result of children’s urge to communicate their ideas despite the limited 

language they have. Lily, for example, says „Иска в парка.” (‘Wants in the park.’) 

when she means outside, and „Иска лампата грее.” (‘Wants the lamp shine.’), 

obviously making an analogy with the sun. As far as grammar is concerned, she 

uses really simple structures but is still able to communicate her messages 

effectively, for example: „Тати дойде?” (‘Dad come?’), with a questioning 

intonation to mean ‘When will dad be home?’ or „Иска мама спи” (‘Wants 

mummy sleep’), when she wants me to lie next to her until she falls asleep. She 

uses present verb forms to express both future intentions and past experiences. 

Similarly, basic language structures are used by language learners at beginner 
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level, who would resort to survival language to make themselves understood, 

since their grammar is in an initial stage of development. 

 

Speaking of grammar, what is more interesting for me, though, is not so much the 

fact that young children use it creatively to make up for inadequate resources. 

Much more intriguing is the fact how quickly and in what ways their undeveloped 

grammar grows to a logically organized system, so that eventually children learn 

to use their mother tongue correctly without being consciously aware of 

grammatical rules. For example, when my daughter first stаrted using verbs to talk 

about herself she used them in the 3rd person singular, probably because that is 

how we referred to her, e.g. „[Лили] Иска папа/ спи”(‘[Lily] Wants eat/ sleep’). 

Several weeks later she started putting the ending –ам  to all 1st person singular 

verbs, this resulting in forms such as пиам, миам, можам, ходам (* incorrectly 

conjugated verb forms; the correct ones are пия, мия, мога, ходя) formed in 

analogy with  other verbs, such as искам, папам, обличам, which are used 

frequently in her daily life. This must owe to overgeneralization of the rule that in 

Bulgarian the –ам/ -ям inflection is added to the 1st person singular forms of third 

conjugation verbs and Lily was applying the same pattern to first and second 

conjugation verbs.  The structure „Иска спи” (‘Wants sleep’) soon became „Искам 

спи” (‘Want sleep’) and then „Искам спя” (‘I want sleep’) (* the correct form 

being „Искам да спя” / ‘I want to sleep’). These examples are interesting because 

they illustrate how children gradually make sense of the grammatical structures of 

a language and become aware of its rules. Just for comparison, in The Language 

Instinct: How the Mind Creates Language, Steven Pinker shares the following 

findings concerning the correct use of the 3rd person singular –s inflection among 

English children:  ‘By the age of three and a half or earlier they use the –s 

agreement suffix in more than ninety percent of the sentences that require it and 
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virtually never use it in the sentences that forbid it.’ (Pinker, 1994:44). If our young 

learners, who are making their first steps into English as a foreign language, keep 

forgetting the  –s ending for 3rd person singular present tense or make a past 

regular form out of an irregular verb (e.g. goed, sleeped), it is not so fatal, then. It 

could mean that the new language system is finding its way in their minds and it 

will probably take some time before the rules settle and are actually applied.   

 

3. Children’s capacity for indirect learning (Halliwell, 1992:5) 

This characteristic refers to children’s ability to learn subconsciously and notice 

things, very often things they are not even supposed to. In the introduction to her 

book Young Learners Sarah Philips refers to them as ‘holistic learners’ because 

they ‘respond to language according to what it does or what they can do with it, 

rather than treating it as an intellectual game or an abstract system’(Philips, 

1993:7).  That is why, games, role plays, songs, rhymes and films, where language 

is meaningfully and purposefully used, are an excellent way for children to learn 

while having fun. Lily, who is not two yet, has now been watching Маша и 

Медведь (Masha and the Bear) undubbed and, believe it or not, has picked up 

some Russian phrases, which she has been reproducing quite successfully but 

which I am not sure I completely understand. She is also able to sing The Wheels 

on the Bus in English pretty decently, simply because she enjoys this song and I 

have played it to her since she was a little baby. Sometimes we roleplay situations 

like ‘in the shops’ or ‘in the restaurant’, which she finds great fun and which have 

taught her some functional language. People in the local supermarket are really 

amazed when she at this early age says:  „Може ли малко сирене?”(‘Can I have 

some cheese?’) и „Чао, лек ден” (‘Bye, have a nice day’.).  Witnessing how all 

these things have enhanced her speaking has really given me some food for 
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thought about my young learners and the ways in which I can help them learn a 

foreign language. 

 

 The one thing that my daughter really made me better at is telling stories. She 

managed to convince me in their magic power to enable the language learning 

process. All is there – an exciting storyline and interesting pictures which 

contextualize language and present it in a meaningful and memorable way. 

Reading or telling gapped stories can be really involving for children and make 

them remember whole chunks of language.  

 

Susan Halliwell also elaborates on some other qualities such as ‘children’s instinct 

for play and fun’ (1992:6), ‘the role of imagination’ (1992:7) and their ‘instinct for 

interaction and talk’ (1992:8), which I am only going to mention. They are closely 

related to the concepts of children’s ability to learn indirectly by using language 

purposefully, as well as their intrinsic urge to communicate. 

 

Reassessing some factors and conditions enabling learning 

So far we have briefly discussed some of the characteristics and abilities which 

young learners bring with them in the classroom and which can be exploited by 

language teachers. The truth is that a good teacher, very much like a loving 

parent, should also bring a lot of qualities and awareness in class in order to work 

with young learners effectively, since they are known to be one of the most 

sensitive and demanding groups of learners. It turns out that in a classroom full of 

children mere knowledge of the subject will hardly suffice. Other factors prevail: 

 

1. Awareness of children’s cognitive and emotional development and multiple 

intelligences  
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Young learners lack the cognitive maturity of older students and they often rely on 

the teacher to provide them with the skills and strategies to handle a task and 

teach them basic learning habits. It is the teacher’s responsibility to take into 

consideration their need for individual attention and build a feeling of trust and 

security. A good teacher will teach with Gardner’s multiple intelligences theory in 

mind (Gardner, 1983) and will have an individual approach to each child. The good 

news is that once children’s trust is won, they will be willing to try out new things 

and learn new skills.  

 

2. Creating a positive attitude  

It is a well known fact that a great part of teaching languages to young learners is 

about creating a positive attitude to the process and building confidence. Hence, 

they must be praised lavishly and criticized sparingly and justly. Setting unrealistic 

and too ambitious goals could be off-putting for them and eventually have a 

negative effect. From personal experience I have learned that encouragement and 

support are essential for Lily when she is acquiring a new skill – be it how to eat by 

herself, how to climb the stairs or do a baby puzzle. Even if she does not master it 

from the start, she would not feel discouraged to make further attempts until she 

succeeds in the end. Young children have a great enthusiasm for trying out new 

things, which must not be withered, but skillfully exploited. 

 

3. Challenge 

Much as learners need to feel confident they can handle a task, they should also 

feel appropriately challenged. Too easy or too difficult tasks can be equally de-

motivating for children. In the introduction to her book 500 Activities for the 

Primary Classroom: Immediate Ideas and Solutions, Carol Read points out 

challenge as a key condition for children’s learning. She underlines the importance 
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of teachers being conversant with the Vygotsky’s zone of proximal development, 

since it is a ‘valuable conceptual framework for situating the level of challenge in 

activities that may be appropriate for children at any one time – activities which 

stretch and extend learning, but at the same time are also achievable and allow 

for success’ (Read, 2012: 9). 

Overcoming different challenges - cognitive, physical or linguistic ones - is a 

natural part of children’s development and growth and they readily accept them. 

Appropriately set challenges give children a sense of achievement, which is one of 

the essential ingredients for building confidence in them. 

 

4. Routines 

Many young learners methodologists, including Carol Read, recommend the 

setting of routines as a way of making ‘children feel secure and confident in the 

classroom’ (Read, 2012:13). This feeling of security arises from the familiarity with 

the established order in class, as well as with the teacher’s demands and 

expectations. Another important role of routines, as Read notes, is their gradual 

contribution to learners’ autonomy and the positive effect it has on teachers’ 

classroom management. Establishing routines can save the teacher time and 

energy, since learners would be familiar with the teacher’s ways and ‘will only 

need a prompt to know what to do’ (Read, 2012: 13). 

 

Before having a child myself, I always thought that children needed a variety of 

activities, since their attention span is limited, and was not fully aware of the real 

purpose of routines. Now that I have to bring up one, I have realized that the 

routine is a framework of well-established habits, which gives children the 

confidence and comfort to explore new grounds and that variety should be 

provided within this frame. 
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5. Rules 

Rules provide the limits within which one can act or behave in certain ways. It is 

really hard to convince children to follow rules, even though it is supposed to be 

for their own good, but once a parent or a teacher manages to prove their value, 

rules can also turn into a valuable asset on children’s way to independence. In 

order to be implemented successfully, whether at home or in class, rules must 

make sense to children and be just, they must be observed consistently without 

exceptions and the person imposing them must set an uncompromising example 

of that. For instance, teachers cannot expect children not to eat in the classroom if 

they themselves do it. The teacher, like the parent, has the responsibility of being 

a paragon in every respect. 

 

Although children would attempt to challenge and undermine rules in various 

ways, if we stick to them firmly and are consistent, they will soon get used to 

following them and use them as useful guidelines.  

 

6. Patience 

Both being a mother and being a teacher require stoic patience. The most 

important lesson parenthood has taught me is that everything takes time and 

perseverance. Since children learn indirectly, sometimes there are not clear 

indications of their short-term achievements and as a parent or a teacher one 

might think it is a dead-end street. Sometimes a teacher’s/parent’s maximum 

effort and desire are not enough to make a child willing to do something or 

behave in a certain way. And just when you think you have failed, children can 

‘unclog’ and surprise you with immense progress.  Of all age groups of learners 

they are the ones most prone to change and open to influence, if we have the 

patience to guide them in the desired direction. 
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A good parent = a good teacher? 

As a conclusion, I cannot state with certainty whether becoming a parent 

necessarily means becoming a better teacher. But it really helps to get a deeper 

understanding of the ideas and recommendations presented by methodologists 

and try them out firsthand. I no longer see children as creatures from another 

planet and with their natural perspicacity they sense they can trust me. 

Sometimes my young learners, like my own child, bring me to the verge of insanity 

but I know that the storm will soon pass and even if it shakes the boat a little, our 

strong relationship will not let it sink. 

 

 

References: 

Gardner, H, 1983, Frames of Mind: The Theory of Multiple Intelligences. London: 

Fontana Press 

Halliwell, S. 1992, Teaching English in the Primary Classroom. London: Longman 

Harmer, J, 2001,  The Practice of English Language Teaching. London: Longman 

Philips, S. 1993, Young Learners. Oxford: Oxford University Press 

Pinker, S. 1994, The Language Instinct: How the Mind Creates Language. New 

York: Harper Perennial Modern Classics 

Read, C. 2012, 500 Activities for the Primary Classroom: Immediate Ideas and 

Solutions. Oxford: Macmillan Education 

 

 



  B E T A  E - N e w s l e t t e r  I s s u e  1 3  

39 | P a g e  

 

 

Interview with 
 

Tanya Bikova  

Interviews Anna Parisi 

 

 

Anna Parisi  is course  tutor and materials 

designer for  teacher development  courses at 

ACCESS, in Athens. Anna has extensive 

experience in syllabus design and producing 

supplementary materials. She runs workshops for 

in-service teachers and 

consultancy on school 

management. She is a regular presenter at international 

conferences. She is the SEETA Community Manager. 

 

 

Tanya:  

Anna, thank you for agreeing to this interview. Could you tell us what made you 

pursue a career in English language teaching? 

 

Anna:  

It was not planned - more of one thing leading to another. What I liked about this 

job at the beginning was that it was great fun: very creative, very interesting, with 

 
 

 

Tanya Bikova is a teacher of 
English at the  High School 
of Mathematics and 
Sciences, Blagoevgrad. Since 
April 2014 she has been a 
co-opted BETA-IATEFL 
Committee Member. E-mail: 
tanyabikova@abv.bg 
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a lot of interaction with people of all ages who want to communicate. So I decided 

to stick to it.  

 

Tanya:  

When did you join the teachers’ associations in your country? How long have you 

been SEETA Community Manager and Project Leader? What experience and 

emotions has it brought to you? 

 

Anna:  

I joined TESOL Macedonia Thrace Northern Greece in 1995, when I had just moved 

to Thessaloniki , Greece and I wanted to meet new people. Joining a teachers’ 

association is a great way to network, make useful contacts and great new friends.   

 

SEETA was set up in 2008 by TESOL Macedonia Thrace Northern Greece and was 

originally funded by the British Council Greece. BETA Bulgaria is one of the 

founding members of SEETA.  As it was being set up I was the project leader and 

since 2009 I’ve been the Community Manager. 

 

Working on SEETA has made me feel enormously happy! Creating something out 

of nothing with so many people from different backgrounds online is  a challenge 

that is immensely satisfying.  When SEETA people meet face to face for the first 

time at conferences, we feel we have known each other for years!  

 

Working within my TA has made me discover abilities I did not know I had and I 

have acquired skills I would not have done otherwise. I think this is true for all 

volunteers.  
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Tanya:  

In your welcome statement to SEETA`s site you say ‘the future may well be virtual 

and new learning technologies are going to become an increasingly significant 

factor in our teaching’. What can be and is being done to promote this site and 

this form of communication so that more teachers become acquainted with it and 

start exploring its possibilities?  

 

Anna:  

SEETA is an online community of Teachers’ Associations (TAs) in South Eastern 

Europe.  So the best way for teachers to find out about the online courses, the 

new projects and everything else that is offered to teachers is through their TA.  

You can also find SEETA on Facebook and follow us on twitter @seeta.eu.  And, of 

course, make an account on the site itself at www.seeta.eu .  

 

I would like to invite teachers not only to join SEETA and attend its courses, which 

are all free for BETA members, but also become volunteers in this international 

community of teachers and even stand for a position in the upcoming elections!  

 

Tanya:  

Are there going to be any new features on SEETA`s site? What new projects are 

there for the upcoming academic year? 

 

Anna:  

Our biggest SEETA project at the moment is a teacher-led research project in 

collaboration with Desmond Thomas, University of Essex. It is a two-year research 

project launched on 28th September 2014 at the TESOL Macedonia Thrace 

file:///C:/Users/SV/AppData/Local/Temp/www.seeta.eu
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Northern Greece ‘Welcome Back’ conference. During the first year, i.e. October 

2014 - May 2015, there will be a series of webinars on SEETA training teachers 

how to conduct all the stages of research.  Teachers will also run a collaborative 

research project with the support of Desmond Thomas. During the second year, 

i.e. October 2015 - April 2016, teachers will carry out their own research projects. 

The results will be published on SEETA and hopefully in hard copy too. This is an 

exciting project as there is very little research run by teachers. Also, teachers will 

have the chance to work together and support each other during the research.  

 

 The SEETA Projects Team is also setting up a new project for teachers who are 

members of the SEETA Teachers’ Associations. It is a project in which teachers and 

students from different countries in South Eastern Europe will explore each 

other’s culture!  

 

SEETA Closed Courses is another feature that will benefit the teachers who are 

members of a SEETA Teachers’ Association. These courses are for members only 

and successful participants receive a certificate of on-line attendance. The 

programme of these courses will soon be on SEETA and teachers can get more 

information through their TA as well.  

 

For members and non-members, SEETA offers webinars and short courses and this 

academic year features Terry Lamb, Jamie Keddie, Willie Cardoso and more! 

 

Tanya:  

What project are you working on now and what are your professional plans for 

the future? 
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Anna:  

I am setting up a training centre in Athens, having recently relocated there. The 

centre will offer a wide range of training seminars and a consultancy service for 

teachers and schools. Connected to this, I will be doing training seminars for 

Oxford University Press in different countries.  

 

Tanya:  

What is your source of inspiration keeping you in this job?  

 

Anna:  

A lifetime ago I worked as an assistant accountant in an accountancy office. The 

pay was excellent, the employer was impeccable and as the youngest member of 

staff I did not have to deal with the difficult customers. I do not have a bad story 

to tell from that time but looking back it feels like a traumatic period. I hated the 

job! 

 

I have been in English language teaching for more than 20 years and had my fair 

share of disappointments, failures and stress. But looking back it feels like the 

happiest journey I could possibly have. I love the job! 

 

Tanya:  

All teachers have memorable moments in their careers. Do you mind sharing one 

of them? 

 

Anna:  
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We all know that students hate doing homework.  They come up with various 

excuses depending on age and occupation: ‘I had too much homework for the 

(cruel!!) Maths teacher’,  ‘I had to study for tests’ , ‘I had a project to finish’, ‘I had 

to take the kid to the doctor’, ‘ I had to do overtime’.   

 

Last year one of my students was a priest on a sabbatical to do an MA and study 

languages. His study programme was not particularly heavy but he would never do 

any of his English homework. When I asked him once, ’Father, why haven’t you 

done your homework?’, he replied, ’Anna, I had to pray.’!!! 

 

Tanya:  

Do you have hobbies outside the ELT world? Could you tell us something about 

them?  

 

Anna:  

Reading mostly. One of the books I have read recently is ‘The City and the City’ by 

China  Mieville.  A fascinating book! I also write stories for children.  

 

Tanya:  

How does BETA come across to a person so involved in teacher networks? What 

would you like to say to Bulgarian teachers of English?  

 

Anna:  

BETA is a TA looking to the future and is a very important TA in the region. Its 

environment is very friendly to new ideas and they know how to make things 

happen.   
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Here are some examples of what I mean:  It was at the  BETA International  

Conference in Sofia in April 2008 that initial discussions  about   SEETA or ‘The 

Project ‘  as we called it then took place. Ellie Boyadzhieva and Desislava Zareva 

were among some of the people who were very enthusiastic supporters along 

with the whole BETA Executive Board at the time. I had the chance to approach 

plenary speakers, Philip Kerr was one of them, and he has also contributed with 

courses and regular features on SEETA.  Zarina Markova has been instrumental in 

setting up SEETA as an organisation of TAs and has volunteered a lot of hours of 

work on SEETA as the BETA representative.   

 

SEETA was set up as a legal body and an Association of Teachers’ Associations at 

the BETA Conference in April 2014 and had its first official meeting/General 

Assembly as an association with delegates from its member TAs. I mean the BETA 

Executive Board know how to make things happen.   The topic, presentations and 

speakers of that conference also inspired the latest SEETA Project: A Teacher –led 

Research Project with the collaboration of Desmond Thomas. The project was 

initiated at the BETA conference because its international environment allows for 

new ideas to thrive.  

 

 SEETA and its teachers have benefitted enormously from BETA talent! Nina 

Tsvetkova, Zarina Markova, Ellie Boyadzhieva and Desislava Zareva have all run 

highly professional courses on SEETA. Steliyana Dulkova runs an amazing area on 

SEETA for Young Learners. All teachers who teach or are going to teach young 

learners must visit Steliyana’s area on SEETA!  Joanna Flint, British Council Bulgaria 

and BETA member, and Zhilka Ilieva, BETA President, are going to run courses and 
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webinars on SEETA this academic year. So SEETA is very lucky to have BETA as a 

member!   

 

And teachers in Bulgaria are very lucky to have BETA. I would strongly encourage 

teachers in Bulgaria not only to become members and enjoy the buzz and 

opportunities that BETA offers but also become active, stand for elections for the 

executive board, for example, and shape the future of such a remarkable teachers’ 

association as BETA!  

 

Tanya:  

Many thanks, Anna! 
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Team Bulgaria Goes to the 

World Scholar’s Cup 

Global Round, Singapore 

 

Milka Stoycheva 

During the past school year nine students from the 

Foreign Language Medium High School in 

Blagoevgrad took part in the World Scholar’s Cup 

international competition for debates on different 

subjects. Our three teams represented the school 

as well as Bulgaria. The 9th-grade team members 

were Stefani Chobanova, Rosana Petkova and 

Georgi Georgiev; Velizara Georgieva, Milka Stoycheva and Kiril Karov were in the 

10th-grade team; and Maria Mileva, Iliana Bezinska and Dzhamile Kamber 

competed in the 11th-grade team.  

 

At the regional round, which took place from 10-11 May 2014 in Istanbul, the 

three teams were very successful. We placed 1st, 2nd and 4th among all the 

competitors there and qualified for the Global Round in Singapore. Thereafter, we 

spent the next month studying hard and raising money for the trip to Singapore. 

Thanks to many kind and generous Bulgarians around the world, we were able to 

attend the event!  

 

The preparation for the global round was hard. Our three teams had to study hard 

in six different subjects - literature, history, art, science, special issues and social 

 
 

Milka Stoycheva is an 11th-
grade student at the 
Foreign Language Medium 
High School in 
Blagoevgrad. Aside from 
World Scholar's Cup, she is 
interested in music, social 
activities. psychology and 
students' rights. Email:  
 mimastoicheva1@abv.bg 
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studies. This process required a lot of research: everyone had to search for 

information on the Internet and then to summarise it in a comprehensible way. To 

do so, we had to understand it and associate it with real life, which proved to be 

the most difficult thing for us. Our weekly meetings with our coach, Athena Lao, 

helped us exchange our ideas and gave us valuable experience in collaborative 

work. At the competition in Singapore it became clear that we were the only 

students that had studied by only using Internet resources. In contrast, all of the 

other competitors used professional books and materials or were helped by 

experts in the different fields. With this in mind, we are really happy with our 

success and get to believe that victory comes only through great desire and work.  

The global round of the competition continued for four days. The first day 

included an opening ceremony. Then a short contest for all students, called ‘The 

Scavenger Hunt’, took place on the Sentosa Island. We had the opportunity to 

meet all the representatives from the other countries and collaborate with them 

on a given task. 

 

 On the second day the competitors were grouped together and sent into four 

different schools. In the morning, the first part of the competition – the debates - 

started. The topics of the debates were based on the research topics and 

demanded creative responses from students. They included: 

 

‘Resolved: People should be allowed to buy and sell their online identities.’ 

‘Resolved: Peer pressure is underrated – it helps people make better decisions.’ 

‘Resolved: World Scholar’s Cup is a program for geeks.’ 
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There were many trained debaters, native speakers, and competitors with more 

than two or three years of experience. However, our teams managed to overcome 

the pressure and do well in the debates.  

 

The second and the third parts of the competition were held on the same day. The 

Essay Section required great concentration and writing skills. At first, the 

competitors were given topics that combined all the subjects the students had to 

study. After 15 minutes during which the participants were able to search for 

information and to exchange ideas with their teammates, they were given 45 

minutes more to write their essays on their own. Finally, they had ten final 

minutes for discussion and proofreading. 

 

The Scholar’s Challenge was the most difficult part for the competitors. They were 

given only 60 minutes to answer 120 questions on all the studied subjects again. 

The questions were worded in a tricky way to allow success only in case the 

students knew the necessary information and were able to connect it to real-life 

scenarios. 

 

After this really tiring day, we went on a Night Safari as part of the social 

programme. There we had another opportunity to meet new people while 

enjoying Singapore’s diverse wildlife. 

 

The third day started with the final part of the competition, the Scholar’s Bowl. It 

included again questions on a variety of subjects, but this time the competitors 

had to work with their teammates. Cooperation and quick thinking were required. 

All teams were seated in the auditorium, and shown multiple-choice questions on 

a large screen. After seeing and discussing each question with our teammates, we 
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had 10-15 seconds to use a tool called a ‘clicker’ and select our answer. Correct 

answers were worth anywhere from 100 to 2000 points, so the pressure was 

extremely high. In the evening, a great party for the participants only, The 

Scholar’s Ball, was organised at the biggest nightclub in Singapore.  

 

The last day featured a talent show called The Scholar’s Show, and the Awards 

Ceremony. We took part in the talent show by performing a traditional Bulgarian 

dance on stage and even inviting some volunteers to learn the steps. That was real 

fun not only for us but for the whole audience. After the talent show, there was a 

Senior Debate Showcase. Thanks to her excellent performance in the debates, 

Maria Mileva was chosen to be a judge.  

 

 The very final event was the Awards Ceremony, in which the participants received 

their medals and trophies. Here are the awards that we received: 

 

 9th graders: 

1) 2nd place out of all European Teams 

2) Top 30 (top 10%) of Senior Division Teams, qualifiers for Yale Tournament of 

Champions  

3) Honor Medals (top 20) in the Scholar's Bowl 

4) Rosana Petkova and Georgi Georgiev – Honor Roll  in the Scholar’s Challenge 

 

 10th graders: 

1) Europe Champions (1st place out of all European teams) 

2) Top 20 (top 5%) of Senior Division Teams, qualifiers for Yale Tournament of 
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Champions  

3) Honor Roll (Top 25) - Debate Team Performance  

4) Honorable Mention – the Scholar’s Bowl 

5) Velizara Georgieva - Top Scorer from school  

 

 11th graders: 

1) 3rd  place out of all European Teams 

2) Top 30 (top 10%) of Senior Division Teams, qualifiers for Yale Tournament of 

Champions  

3)9th place overall in the Scholar's Bowl  

4) Maria Mileva - Honour Medal for Individual Debate Performance 

 

Additionally, our coach, Athena Lao, received the ‘Coach of the Year’ Award for 

her work as our trainer and organiser.  

 

We are incredibly grateful to the Bulgarian Singapore Partnership Alliance (BSiP). 

They are a group of Bulgarians who live and work in Singapore and want to build 

the Bulgarian community there. They were very supportive in our fundraising 

efforts and helped us throughout our stay in Singapore. In fact, on the last night, 

we met the Honorary Consul of Bulgaria, James Tham, and members of the BSiP 

for a special farewell dinner! 

 

We returned to Bulgaria with a lot of positive emotions, great experience and 

desire to do our best and compete in the last round of the competition: the 

Tournament of Champions. This tournament is open only to the top 30 teams in 

the world, and will be held from 21-24 November 2014 at Yale University in the 

USA. We hope to make it there! 
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   Swap Shop  
 

Games and Fun while 
Teaching English 

 
Anita Kwiatkowska 
 
I like games that require little or no preparation, 

ones that you can always adapt and adjust.  

 

With races to the board in large classes, experience 

taught me to tell students to sit instead of waiting 

in a line. Otherwise, the ones at the back get bored 

and start fidgeting, shouting and doing things they 

are not supposed to. I always let the teams choose 

a name and give them 5 extra points for a good 

start. If they speak their mother tongue, 

misbehave or cheat, the points are subtracted. 

 

Here are some of my favourite blackboard and non-blackboard games. 

 
1. The Spelling Race. Students line up in two rows facing the board. Make sure 

you draw a line on the floor and let students know that only the person with 

the marker can cross it. The teacher calls out a word. Students have to write 

it down letter by letter, each letter being written by a different student. 

Every student has one move – s/he can write down a letter or make one 

correction if a mistake has been made. The team that finishes first wins 

(provided that they spelt a word  

 
 
Anita is a teacher and 
teacher trainer currently 
based in Zaragoza. She 
holds a CELTA and MA in 
English Philology and has 
taught different age 
groups in Poland, Turkey 
and Spain. Apart from 
travelling, she is 
interested in language 
acquisition and practical 
classroom ideas.  
She blogs at http://anita-
kwiatkowska.blogspot.co
m/  
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2. correctly!). You can ask the team that lost for a definition, if they are able to 

provide it, they might get a point as well. Perfect for revision before an 

exam! 

 

2. The Dolmuş game. A dolmuş (Turkish) is a shared taxi. Once you get in, you 

have to pay the driver which is complicated if you sit somewhere at the back. So 

what people in Turkey (and elsewhere, I guess) do is pat the person sitting in front 

of them on the shoulder and ask to pass the money forward. 

 

During the game, students sit in rows, one student behind the other facing the 

board. Each student has a pen and the ones sitting at the end of the rows hold a 

piece of paper. The teacher then calls out a category, e.g. words beginning with S, 

animals, past tense verb forms etc. Each student writes one word belonging to the 

given category and passes the paper forward. The team that hands the paper to 

the teacher first, wins. Extra points may be given to the team that wrote the 

longest/ most sophisticated word. Also, you may make it more fun by letting each 

group have only one pen that has to be passed along with the paper. 

 

3. Hot seats. The class is divided into two teams. A member of each team sits 

facing the class, with his or her back to the board. The teacher writes a word or a 

short phrase on the blackboard and the team must define the word or give 

examples of its use – without saying the actual word itself. If the student guesses, 

the team gets a point. I always subtract points if the students speak their mother 

tongue and at the beginning give each team three points for a good start! 

 

4. Stand up if you.../ (Change your seats if you...). Students sit in a circle, the 

teacher stands in the middle of the circle and says: ‘Stand up if you have brushed 

http://www.wikihow.com/Ride-a-Turkish-Dolmus
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your teeth today’. Once students stand up, the teacher sits down on the nearest 

chair and students quickly do the same (no need for explanation, they just get the 

idea!) but one is left standing. S/he must now say ‘Stand if you have...’ and ideally 

sit down on the nearest seat available once the students stand up wishing to 

change seats. There is no winner in this game and it may continue for as long as 

one desires. You might want to add an extra rule and forbid changing the seat for 

the one on the right or left as it is too easy that way. 

 

You can play this game to practise a number of things: 

- past tense e.g. ‘Stand up if you watched a film yesterday.’ 

- like/ hate etc +V -ing e.g. ‘Stand up if you like swimming.’ 

- describing appearance e.g. ‘Stand up if you have blue eyes.’ etc. 

 

5. Papers on Walls. Students and the teacher write their names on the top of 

pieces of paper (A4 or half the size) and stick them all randomly on the walls (using 

Blu-tack or anything you wish to use). Next they have to write three questions 

they can ask the people in the class; when they are ready, the teacher walks 

around and corrects if necessary. After that the students stand up and ask each 

other the questions on their list. However, they are not allowed to write anything 

and can only ask one question at a time. They also have to try to remember what 

their classmates (and the teacher) told them. After 10 - 15 minutes (depending on 

your class size), the students are told to take a pen and write whatever they can 

remember about their classmates on the appropriate papers with students' names 

on the walls. When the teacher stops the activity, everyone collects the paper 

with their name from the wall, reads it, checks if the information is right and 

corrects the mistakes as homework. 
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This game is great for the first school day but you can play it to revise and practise 

many structures, for example, by limiting the questions to present perfect tense 

only. You might as well ask the students to write special questions only (starting 

with where, when, why, what etc) or focus only on one topic, e.g. education.  

Alternatively, the questions may refer to the past, present and future and each 

student might be focusing on a different topic (decided by you). With low levels, 

you could simply give them the questions or provide a simple gap fill, e.g. What __ 

your f___ colour?, When ___ you ___ go shopping? etc. 

 

6. Prefixes/ Suffixes race. Students sit in two or three groups (depending on the 

size of your classroom and the board) and choose a runner-writer that will 

represent each team. The teacher calls out a suffix, e.g. -less. The students shout 

out all the words containing that suffix to the runner and s/he has to write them 

all on the board in, say, 1 minute. The team with most words wins. Also, you may 

give different suffixes to each team because, as many of you can imagine, 

students simply love cheating while playing this game! 

 

Instead of suffixes and prefixes, you may want students to write, for example, 

words beginning with 'sp', 'br' or simply any letter if they are low level group. My 

students really liked writing words that contained 'oo' or 'tt'. 

 

7. True/ False Coin game. Students stand in two lines facing each other. Make 

sure everyone has a partner (if not, there might be one group of three). Each pair 

has one coin. Tell them that they will have to toss the coin and depending on what 

they get say something to their partner. If what they get is a head, they need to 

tell the truth, if it is a tail, they must lie (in a convincing way!).The teacher decides 

on the topic and introduces it, for example, if you are talking about food, you can 
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say: ‘Tell your partner about the food you used to eat as a child’ or ‘Tell your 

partner about the worst restaurant you have ever visited’. Having listened, the 

partner then has to say if what s/he listened to was true or false (a lie). Next they 

coin goes to the other student in a pair (the one who was listening), s/he tosses it, 

the teacher reads a new sentence and the game continues.  

 

Have fun playing the games with your students! For me there is nothing better 

than hearing them laugh and seeing them enjoy themselves while learning English.  
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 Poetry  Corner.    
 

Request to the Archaeologists 

Michael Swan 

 

Come to the place quietly. 

Leave your vehicles out of sight. 

 

This is what there is. 

Woods, river and hills, 

dust, sun and spring rain. 

 

It was ours. 

 

Take your smallest tools; 

dig slowly. 

When you come to our bones, 

use tiny brushes, 

let the wind help you.  

 

Leave our little bracelets  

where they are.  

 

Look carefully  

as you uncover us.  

Imagine, if you can,  

the flesh back onto our skulls.  
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Listen 

as our lips whisper a greeting.  

 

Why did we build our houses in a circle?  

Because the sky is a circle.  

Because all life returns to its beginning.  

Because you must make a wall 

to keep out the wolves. 

 

The walls are down now, 

and the wolves are in. 

 

When you drive home, 

finish your reports, 

and sit out in the evening, 

think: this is what there is. 

Woods, river and hills, 

the wind, and a light rain, clearing; 

children in the next yard.  

 

And remember us. 

© Michael Swan 2014 

 

Reproduced with the kind permission of the author 

Michael Swan’s poetry collections  

‘The Shapes of Things’ and ‘When They Come for You’  

can be obtained through his website 

http://www.mikeswan.co.uk/poetry/  

http://www.mikeswan.co.uk/poetry/
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http://www.seeta.eu/ 

 

Small-scale teacher-led Research Project  

English language teachers becoming researchers  

Join the project area and find out more. 

 

 Motivate, Manage, Monitor! 

            Branka Deckovic 

Branka  shares her love for her teenage students with us . 

She takes us om a journey to teaching in a medical school for    

teenagers ! 

 

Young Learners: Tips and Tricks 

Amazing Systems for Teaching English to YL – Roleplay 

Fortune telling and palmistry -  Teaching the Simple Past Tense        

        

 

    Coming Your Way  

     SEETA Interviews by Philip Kerr   

 

 

                         How To ...... 

 

web 2.0 tools 

Find out out how to use some popular web 2.0 tools. Read teachers' 
experiences and share tips and ideas. Follow 'how-to- videos.  

 

http://www.seeta.eu/
http://www.seeta.eu/course/view.php?id=109#section-1
http://www.seeta.eu/course/view.php?id=96#section-5
http://www.seeta.eu/course/view.php?id=96#section-5
http://www.seeta.eu/course/view.php?id=96#section-5
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Forthcoming Events in the World of ELT  
 
 

SAVE THE DATE! 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
24TH BETA-IATEFL ANNUAL INTERNATIONAL 

CONFERENCE 

The 24th  BETA-IATEFL 
Annual International 

Conference 
 

will take place between 
 

5 - 7 June 2015  
 

in the University of 
National and World 

Economy, Sofia   
 

The 24th BETA-IATEFL Annual 
International Conference 

 

Will take place between 
 

5 - 7 June 2015  
 

at the 
University of National and 

World Economy, Sofia  
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49th Annual International IATEFL Conference 

and Exhibition 

Manchester Central, Manchester, UK 

11th-14th April 2015 

 

Pre-Conference Events and Associates' Day, 10th April 2015 

Plenary Speakers  

                             

Ann Cotton     Carol Ann Duffy     Joy Egbert      Donald Frreeman           Hary Kuchah 

 

Speaker payment deadline 16th December 2014 

Earlybird Deadline 29th January 2015 

http://www.iatefl.org/annual-conference/manchester-2015  

 

 

http://www.iatefl.org/annual-conference/manchester-2015
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Writing for the BETA E-Newsletter 

 

 

Have you ever wondered if you should write an article for the E-Newsletter of 
BETA?  

 Please DO! Your contribution may act as a springboard for discussions, 

inspiration for colleagues or facilitate the work of fellow teachers! 

 

What exactly do you have to do?  

 

If you feel you have something you would like to share:  

 Send us your article in MS Word format.  

 Send us a photo of you (in jpeg format) and short biographical information 

(about 50 words) which will accompany your article.  

 You will receive feedback from us within 10 days of your submission.  

 Please, check the deadlines and the topics of the forthcoming issues. Note 

that the topics announced are just illustrative; if you would like to submit an 

article on a different topic, please do. It will be considered for publishing.  

 We are looking forward to your contributions.  

 

For further information contact: beta.iateflbg@gmail.com 

 

 

 

mailto:beta.iateflbg@gmail.com
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Notes for Contributors 
 

 

 Your article must have not been previously published and should not be 

under consideration for publication elsewhere. 

 The length of your article may vary - short contributions of 300 – 800 words 

are as good as long ones. 

 Electronic submission of your article is preferred to the following e-mail 

address: beta.iateflbg@gmail.com 

 Text of the article: Calibri, 14 points, with 1.5 spacing. 

 Headings and subheading: Calibri, 24 points, bold, centred; first letter 

capitalized. 

 Author names and title as well as contact details should be submitted in a 

separate file accompanying the article. 

 About 50 words of biographical data should be included. 

 New paragraphs – to be indicated with one separate line.  

 Referencing should follow the APA referencing style. 

 References in the text should be ordered alphabetically and contain the 

name of the author and the year of publication, e.g. (Benson, 1993; Hudson, 

2008).  

 Quotations have to include the relevant page number(s), e.g. (Peters, 

2006:76).  

 Tables, figures or diagrams should be numbered accordingly and included in 

the relevant part of the text. Each should have an explanatory caption. 

 The editors will not return any material submitted, but they reserve the 

right to make editorial changes.  
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Established 1991 in Sofia, BETA seeks to build a network of ELT professionals on a national 

and regional (Southeast Europe) level and establish the association as a recognized mediator 

between educators and state bodies, public and other organizations. 

 

BETA members are English teaching professionals from all educational sectors in Bulgaria – 

primary, secondary and tertiary, both state and private. BETA activities include organizing 

annual conferences, regional seminars and workshops; information dissemination; 

networking with other teachers’ associations and NGOs in Bulgaria and abroad; exchange of 

representatives with teachers’ associations from abroad. 

 

 

We are on the web: 

 
http://www.beta-iatefl.org/  

 

Thank you for your support! 
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